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a c a d e m y . F o r s o m e the s tor ies wi l l be f ami l i a r wh i l e f o r o thers they 
m a y be shock ing . Regard less , this is a b o o k for all to read w h o h a v e 
a n y c o n c e r n fo r ensur ing the l eg i t imacy of the b roades t r ange of vo ices 
wi th in the academy. 
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This book is a "mus t read" for college and university faculty — not 
j u s t teaching faculty, but counselors , facul ty in adminis t ra t ive posi t ions 
and those involved in grievance procedures. The authors a t tempt to deter-
mine types of behaviours that are deemed inappropriate by teaching fac-
ulty. The authors echo Boice ' s (1996) contention that the growing concern 
of increased student misbehaviour is really a result of "professorial incivil-
i ty" (p. 2). Addi t iona l ly the authors seek to de te rmine whe the r facul ty 
member s across various collegiate settings share views about inappropri-
ate behaviors by their colleagues in the teaching role. Because mos t pro-
f e s so r s t each to v a r y i n g degrees , the au thors a rgue tha t i nappropr i a t e 
behaviour mus t be identified first and then dealt with. Both inviolable and 
admon i to ry pa t te rns of behav iour const i tute t each ing misconduc t , wi th 
inviolable patterns being the more serious of transgressions. 

Specif ical ly, the research quest ions (pp. 7 - 8 ) are: 

1. W h a t inviolable patterns of behaviour comprise the normat ive 

structure of undergraduate college (i.e., postsecondary) teaching? 

2. W h a t admoni to ry pat terns of behav iour compr i se the no rma-
tive s tructure of undergradua te col lege teaching? 

3. A r e any of the inviolable no rms or admoni to ry pat terns simi-

lar across all types of educat ion I inst i tut ions? 
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4. A r e there core inviolable or admoni to ry no rms across acade-
m i c discipl ines? 

5. D o i n d i v i d u a l f a c u l t y c h a r a c t e r i s t i c s , e .g . , a d m i n i s t r a t i v e 
exper ience , gender, p rofess iona l status, research activity and 
tenure status, a f fec t the espousal o f inviolable or admoni to ry 
n o r m a t i v e pa t t e rns above and b e y o n d the e f f ec t s o f inst i tu-
t ional type and academic discipl ine? 

T h e authors compi led a ques t ionnai re descr ib ing 126 behav iours that 
t hey and o the r f acu l ty m e m b e r s d e e m e d inappropr ia te into a Co l l ege 
Teach ing B e h a v i o u r s Inven tory (CTBI ) , cau t ion ing that this ques t ion-
naire w a s deve loped wi th academics ' input and f eedback and not f r o m 
an ex tens ive l i terature review. Consequen t ly they do no t cons ide r the 
126 behav iours as comprehens ive . N e x t they selected three types of U S 
pos t s econda ry inst i tut ions a long a con t inuum of teaching and research 
univers i t ies to teaching col leges: research univers i t ies and comprehen -
sive col leges and universi t ies , h ighly select ive and less select ive l iberal 
a r t s c o l l e g e s , a n d c o m m u n i t y c o l l e g e s . I n s t i t u t i o n s w e r e r a n d o m l y 
selected; three surveys were adminis tered to 800 faculty. Facul ty m e m -
bers w e r e r andomly selected to include 200 facul ty in each of four pu re 
l i fe and n o n - l i f e d i sc ip l ines : b io logy , m a t h , p sycho logy , and h is tory . 
E a c h w a s a sked to rate the 126 behav iours on a f ive-point sys tem f r o m 
" a p p r o p r i a t e " to " v e r y i n a p p r o p r i a t e " b e h a v i o u r . T h e r e s p o n s e r a t e s 
were : fo r survey one: 356 or 44.5 percent responses ; for survey two, 382 
o r 47 .5 p e r c e n t r e sponse s ; and for su rvey three , 2 6 5 or 33 .1 p e r c e n t 
responses . T h e aggrega ted sample had 72.3 percent ma le faculty, 27 .7 
p e r c e n t w o m e n facu l ty , 47 .2 p e r c e n t f u l l p r o f e s s o r s , and 4 6 p e r c e n t 
t enure faculty. The survey w a s sent out over a s ix-year per iod. 

Chapte rs three and four contain descript ions of types of teaching mis-
conduc t clar if ied by short fictional vignettes. Chapter three descr ibes the 
wors t types of facul ty teaching misconduc t toward students, t e rmed invi-
o l ab l e n o r m s , c l a s s i f i ed u n d e r seven n o r m a t i v e head ings : nega t i v i sm , 
ina t tent ive p lann ing , mora l turpi tude, par t icular is t ic g rad ing of s tudent 
a s s i g n m e n t s a n d e x a m i n a t i o n s , p e r s o n a l d i s r ega rd , u n c o m m u n i c a t e d 
course detai ls , and uncoopera t ive cynic ism. Chap te r four descr ibes the 
n ine a d m o n i t o r y no rms , de f ined as inappropr ia te b e h a v i o u r o f facu l ty 
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associated wi th the teaching of students, but less serious than the prev ious 
inviolable norms . These n ine admoni to ry no rms are: adv i sement negl i -
gence (lack of or inappropriate advis ing of students), authori tarian class-
r o o m (a rigid and closed approach to teaching), instructional na r rowness 
( t rea tment o f course content) , inadequa te c o m m u n i c a t i o n wi th a class, 
inadequate course design, insuff icient syllabus, inconvenience avoidance , 
a n d t w o t y p e s o f p o o r r e l a t i o n s h i p s w i t h t e a c h i n g c o l l e a g u e s — 
teaching secrecy and undermining colleagues. The vignettes of these inap-
propriate behaviours m a k e these chapters particularly usefu l and appeal ing 
as teaching tools in postsecondary managemen t and orientation courses. 
Perhaps however , a more pro-act ive measure migh t be to m a k e facul ty 
aware of the breadth of good teaching behaviours expected of them. 

A n a l y z e s o f the da ta w e r e car r ied out u s ing tests o f s ign i f i cance . 
T h e core inviolable no rms were found to be mora l turpi tude fo l lowed by 
preferent ia l grading. Facul ty in research universi t ies expressed a lesser 
degree of d isapproval for personal regard of s tudents and u n c o m m u n i -
cated course details. Facul ty in all four o f the discipl ines ident i f ied invi-
olable n o r m s as inat tentive course p lann ing and mora l turpi tude. Facul ty 
m e m b e r s in b i o l o g y e x p r e s s e d the g rea tes t d i s a p p r o v a l t o w a r d t he se 
inviolable norms. 

F a c u l t y a c r o s s the d i f f e r e n t t y p e s o f p o s t s e c o n d a r y i n s t i t u t i o n s 
agreed on their level o f indignat ion at the proscr ibed normat ive behav-
iors re f lec t ive of an author i tar ian c lass room, inadequa te course des ign 
a n d t e a c h i n g s ec recy . T h e s e r e p r e s e n t t h e c o r e a d m o n i t o r y n o r m s . 
Facu l ty in r e sea rch univers i t ies t ended to vo ice less c o n t e m p t fo r the 
a d m o n i t o r y n o r m s of a d v i s e m e n t neg l igence , i nadequa te c o m m u n i c a -
t ion, i nconven i ence avo idance , insuf f ic ien t syl labus , and u n d e r m i n i n g 
col leagues . They are not that c o n d e m n i n g of ins t ruct ional na r rowness . 
A c a d e m i c s in m o r e selective liberal arts col leges expressed less disap-
prova l o f inconvenience avoidance and instruct ional nar rowness . A core 
a d m o n i t o r y n o r m , an au tho r i t a r i an c l a s s r o o m , p r o v o k e d c o m p a r a b l e 
degrees of con tempt f r o m academic profess iona l across all four acade-
m i c discipl ines. Again , academic biologis ts expressed a greater degree 
of concern for the remain ing admoni to ry normat ive pat terns than facul ty 
in the other three discipl ines (mathemat ics , his tory and psychology) . 
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Chapter seven looks at five individual faculty characteristics in rela-
tion to n o r m espousal: administrat ive experience, gender, professional sta-
tus, research activity and tenure. Only gender and research activity showed 
statistically significant relationships with the level of faculty disapproval 
voiced for mora l turpitude. W o m e n faculty tended to voice stronger disap-
proval of both condescending negat ive behaviour and personal disregard 
for students. Also faculty with administrat ive experience expressed strong 
sanc t ion ing for persona l disregard. Social controls of inst i tut ional type 
p lay a greater role than do personal controls, the authors concluded. 

Simi lar ly wi th the core admoni to ry pat tern, both w o m e n and histori-
ans t ended to vo ice s t ronger d isapproval of co l leagues hav ing an author i -
t a r i a n c l a s s r o o m . W o m e n f a c u l t y e x p r e s s e d m o r e d i s a p p r o v a l o f 
i n a d e q u a t e c o m m u n i c a t i o n and u n d e r m i n i n g co l leagues . Facu l t y w i th 
h ighe r p ro fe s so r i a l s ta tus ind ica ted a grea t avers ion to i n c o n v e n i e n c e 
a v o i d a n c e . A s be fo re , a c a d e m i c d isc ip l ine and ins t i tu t ional type , i.e., 
social controls , accounted for greater d i f fe rence than personal controls . 

T h e . . . f i n d i n g s . . . s t r o n g l y suggest t ha t . . . t he structural d imen-
sions of the academic profess ion — the institutional type and 
the academic discipline — exert a greater inf luence on faculty 
espousal of inviolable and admoni tory normat ive patterns than 
the individual and career characteristics of faculty do. (p. 112) 

Social cont ro l mechan i sms , then, mus t be pu t into place. 

Chap te r 8 ident i f ies social controls exis t ing in te rms of the detect ion 
and de te r rence of t each ing misconduct . Three are ment ioned : g radua te 
schoo l social izat ion th rough bo th in fo rmal and fo rma l facul ty relat ion-
sh ip a n d t a sks , s u c h as t e a c h i n g a s s i s t an t sh ip s ; the p u b l i c and o p e n 
na ture of t each ing at the pos t - secondary level; and s tudents ' course rat-
ings. Th i s chapter advances some theoret ical perspect ives on the social 
cont ro l o f t each ing misconduct . 

N e x t , the au thors inves t iga ted d o c u m e n t s on t each ing behav iour s , 
s u c h a s f r o m t h e A m e r i c a n A s s o c i a t i o n o f U n i v e r s i t y P r o f e s s o r s 
( A A U P ) , d o c u m e n t s f r o m 2 2 c o l l e g e s a n d u n i v e r s i t i e s a c r o s s t h e 
U n i t e d States such as t each ing as sessmen t ins t ruments , and pos t - t enure 
r ev i ew pol ic ies at one large eas tern pub l i c universi ty . On ly s o m e con-
ta ined a f e w of the prescr ip t ive and proscr ip t ive s ta tements pe r ta in ing 
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to behav iou r s in the t each ing role in the academy. These w e r e expressed 
general ly , no t expl ic i t ly as in the C T B I . 

This rev iew revealed two points: 

1. Lit t le specif ic i ty exists to guide the professor ia te in their p ro-
fess ional roles as teachers . 

2. En t i r e d o m a i n s or c lusters of behav iou r s w e r e neg lec t ed in 
vir tual ly all of the pol icy-related documen t s researched. 

T h e au tho r s s u m m a r i l y c o n t e n d tha t t he se gaps s h o u l d b e a d d r e s s e d 
"whe the r fo r sel f - regulat ion as a profess ion , or for s t rengthened guide-
l ines fo r appropr ia te adminis t ra t ive in tervent ion" (p. 155). 

T h e f ina l c h a p t e r d e m o n s t r a t e s r e f l ec t i ve wr i t i ng , and i n d e e d an 
e x c e l l e n t c o n c l u d i n g c h a p t e r f o r g r a d u a t e s t u d e n t s to fo l l ow . S e v e n 
w e a k n e s s e s in t h e r e s e a r c h are re i t e ra ted and s u g g e s t i o n s f o r f u t u r e 
r e sea rch are out l ined . N i n e r e c o m m e n d a t i o n s s t e m m i n g di rec t ly f r o m 
the research are o f fe red for pol icy and pract ice (pp. 176-180) : 

1. S y s t e m a t i c r e c o r d s o f i n c i d e n t s o f t e a c h i n g m i s c o n d u c t 
should be kept . 

2. A fo rmal code of teaching conduc t should be developed. 

3. Audi t s should be conduc ted wi th in academic depar tments to 

ident i fy var iance in prevai l ing normat ive behaviours . 

4. F o r m a l c o m m i t t e e s s h o u l d b e e s t a b l i s h e d t h a t c o n s i d e r 
repor ted incidents of teaching misconduct . 

5. Sanct ions for teaching misconduc t should be formula ted . 

6. G r a d u a t e s c h o o l s shou ld c o n s i d e r the i r ro l e o f soc i a l i z i ng 
fu tu re facul ty m e m b e r s as to posi t ive normat ive pat terns for 
teaching. 

7. Facu l ty should be rewarded for teaching integrity. 

8. N o r m a t i v e expec t a t i ons fo r t e ach ing shou ld b e c o d i f i e d in 

col lect ive bargain ing agreements . 

9. F o r m a l pol ic ies should explici t ly include a wide r var ie ty of 

genera l prescr ibed and proscr ibed teaching behaviours . 

T h e conclus ion , not surprising, is that greater a t tent ion to and for -
m a l i z a t i o n of t e a c h i n g n o r m s and sanc t ions are sore ly n e e d e d at the 
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pos t seconda ry level. Cont ro ls not only migh t p revent the eros ion of the 
pub l i c t rus t and pub l i c es teem, b u t ra ther migh t s t rengthen the p ro fes -
s ional i sm of the professor ia te . 

F r a n k l y it is a b o u t t i m e tha t such a b o o k has b e e n p u b l i s h e d . It 
m a k e s fo r an excel lent read for a n y o n e in the pos t secondary sector con-
c e r n e d a b o u t a c c e p t a b l e t e a c h i n g b e h a v i o u r s a n d t r e a t i n g s t u d e n t s 
appropr ia te ly and fairly. If w e cons ider teaching to be an integral par t o f 
facu l ty m e m b e r s ' roles , then the no rms const i tu t ing good t each ing and 
a p p r o p r i a t e t e ach ing b e h a v i o u r s m u s t be c lear ly de l inea ted , e x p e c t e d 
a n d r e w a r d e d . M o r e o v e r , t e a c h i n g m i s c o n d u c t s h o u l d n o t b e s a n c -
t ioned; c o n s e q u e n c e s should be c lear ly and fo rmal ly documen ted . A s a 
p rev ious Assoc ia t e Dean , I fo r one w o u l d have benef i t ed great ly f r o m 
such po l i cy and procedures . 
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